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A Case Study of Filipino Assistant English Language Teachers in a Rural Japanese Town
This dissertation project aims to explore a recent diversification of the assistant language
teacher (ALT) population in Japanese public schools through the lens of sociolinguistic
discussion on English in a globalized world and its pedagogical implications. To achieve this
goal, Filipino ALTs’ experiences of teaching English at public schools in a rural Japanese town
will be explored by employing a qualitative case study approach. The study analyzes the
participants’ beliefs about their own teaching practices with an analytical focus on how their
linguistic and professional identities affect them. The pedagogical importance of diversifying
English teachers beyond “native” English speakers has been advocated among TESOL scholars
who approach teaching English from a global perspective. Conceptually, scholars identify a
benefit of hiring multilingual teachers with different L1s than their students as they can embody
themselves as speakers of English as a contact language situation and learner model in front of
the students. However, there is very little empirical research that specifically looks at this unique
teacher group. This study will contribute to a deeper understanding of this unique teacher

population and its pedagogical implications.

Rationale for the Proposed Study

Statement of the Problem/Question

The number of transnational multilingual English teachers (METs)' who cross the
national border to teach English in Japan has been on the rise in recent years (Balgoa, 2019,
2023; Galloway, 2014; Kobayashi, 2023; Sophia University, 2016). A large-scale survey

conducted by Sophia University (2016) shows that this trend is also observed among the ALT

! Following Galloway (2014), with the term MET, I refer to the teachers who speak English as one of their
multilingual repertoires and do not share the same L1 with their students.
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(Assistant Language Teachers) population in Japanese public schools, who serve as an English
language expert and co-teach English classes with local Japanese teachers of English (JTE)
(Hiratsuka, 2023b). Historically, the exclusive representation of English speakers from “native
English-speaking” countries among ALTs has been problematized in the ELT in Japan. From a
pedagogical perspective, this diversification of ALTs’ countries of origin seems a promising
change, as it would help students experience and realize the pluristic reality of English in today’s

world and move the country’s English education towards a diversity-oriented direction.

Conceptually, scholars with diversity-oriented views toward ELT would agree with the
premise of an increase in METs. The inclusive hiring practices of English teachers, regardless of
their language status, or whether they are “native” or “non-native” speakers of English, have
been advocated among critical scholars and those involved in the NNEST movements (Braine &
Selvi, 2018; Medgyes, 1994; Phillipson, 1992). Along those lines, Rose and Galloway (2019)
have conceptually examined the promise of hiring L2-English-speaking teachers with different
L1s and proposed the three-hold benefit of this teacher group. However, whether or to what

extent these ideals are realized is yet to be explored.

There has been a body of studies exploring the experiences of “nonnative”
English-speaking in-and pre-service teachers in ESL settings (see Aneja, 2016; Park, 2012;
Wolff & De Costa, 2017). Moreover, there are also studies on “nonnative” English-speaking
local JTEs (Japanese teachers of English) in Japanese public schools (see Aoyama, 2023;
Lawrence & Nagashima, 2020) and studies on ALT from “English-speaking” countries
(Hiratsuka, 2023a, 2023b; Hiratsuka & Castellano, 2023; Kobayashi, 2023; Miyazato, 2023;

Rivers & Ross, 2013; Tajino & Tajino, 2000) However, those who do not fit either category tend
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to be marginalized in studies. METSs’ first-hand classroom experiences and the unique

pedagogical affordances METs would offer to their students have just started to be explored.

The Purposes of the Study

To address the research gap stated in the previous section, this dissertation study aims to
explore Filipino ALTs’ experiences of teaching English at public schools in a rural Japanese
town and their beliefs about their own teaching practices with an analytical focus on how their
linguistic and professional identity affect them. Filipino ALTs hired through the Minato Town
(pseudonym) Board of Education ALT project will be invited to participate in the study (for
details about the project, see “the research site” under the methodology section). This population
1s unique in two perspectives in comparison with the traditional ALT group. First, they are
exclusicely from the Philippines, which was not traditionally considered an “English-speaking”
country in the Japanese ELT (Kobayashi, 2023), and many of the teachers in this group consider
themselves English as a second language speakers (Balgoa, 2019; Steward, 2020). Second, they
are certified English language teachers in their home country, which is not a requirement
criterion for general ALT recruitment. As far as [ am aware, no other local BOE exclusively hires
licensed Filipino teachers through their locally allocated budget. This study attempts to
understand the situated practices of METs and draw pedagogical implications by closely looking
at the experiences of Filipino ALTs involved in this innovative project through a case study

approach (Duff, 2008; Merriam, 1998).

Research Questions

RQ1) How do Filipino ALTs recognize their linguistic and professional indentities in relation to

teaching English to Japanese students?
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RQ2) How do Filipino ALTs’ colleagues perceive the Minato Town Filipino ALT project?
RQ2-1) What were the rationales behind the local educational policy for launching a project of
hiring licensed Filipino English teachers in a rural Japanese town?

RQ2-2) How do the Japanese teachers of English (JTEs) recognize Filipino teachers’ linguistic
and professional identities? How do these perceptions influence their co-teaching practices?
RQ2-3) How do JET ALTs conceptualize their experiences teaching English to Japanese

students in Minato Town?

RQ1 addresses the Filipino ALTs’ self-perception of their identities in relation to teaching
English to Japanese students. RQ2-1 explores rationales for local educational policy and how
administrators understand and translate it. RQ2-2 explores the JTEs’ co-teaching experiences
with Filipino teachers. RQ2-3 explores JET ALTs’ experiences. RQ1 is a focal research question
that will be explored in the study, while RQ2 explores the key surrounding attributes that
contribute to shaping the experiences of Filipino ALTs, local English language education policy

(RQ2-1), co-teacher JTEs (RQ2-2), and JET ALT colleagues (RQ2-3).

Theoretical Framework and Definition of Terms

Sociolinguistically informed ELT

Although language learning and teaching research traditionally tended to be
cognitivist-oriented, scholars have discussed the importance of aligning language teaching with
language use in society and paying attention to social elements that shape language learners’
experiences (McKay & Hornberger, 1996). This dissertation project is sociolinguistically informed in
two major senses: (a) it explores how language teachers’ identity influences their classroom

experiences, and (b) the study views the object of teaching (i.e., English language) from a
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post-colonial and post-structural perspective and draws on theories that discuss pedagogical
implications of English use in the global context. This section discusses the latter point, and the
first point will be discussed in a later section.

Among those theories, world Englishes and English as a lingua franca (ELF) studies
have contributed to the field of TESOL. Although each paradigm has its own framework and
unique history, in pedagogical applications of the theory, both paradigms share the common goal
of debunking native-speakerism. In this dissertation study, as I named this subsection
“sociolinguistically informed ELT,” I intentionally loosely define theoretical framing in applying
scholarly discussion of the global spread of English.

There are some pragmatic reasons for this decision. First of all, this study is better
framed when drawn from both world Englishes and ELF. For example, the participants of the
study can be theoretically framed as “Outer Circle Multilingual English teachers in an Expanding
Circle country.” This framing is a fusion of WE and ELF, as the teachers’ identities are
approached from both perspectives. Describing Filipino teachers as Outer Circle teachers
signifies the colonial influence and experience of English in the local context where teachers are
from, while Multilingual English teachers (MET) is a concept developed through the discussion
of a multilingual model among ELF scholars such as a kind of model presented to students when
their “major aim of learning English is to use it as a lingua franca in multilingual setting”
(Kirkpatrick, 2012, p. 221). Both are key concepts that underpin the study. While WE locates the
study and experiences of Filipino teachers diachronically or in historical and social contexts
where they are situated in relation to English language teaching, ELF helps the study explore the
kinds of affordances realized in the classroom in relation to their linguistic and professional

identity.
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More recently, GELT (Global Englishes for Language Teaching) scholars have been
trying to encourage scholarly communication among different paradigms by proposing an
umbrella term (Galloway, 2024). This study is motivated more by a pragmatic ambition (i.e.,
exploring pedagogical appropriation of scholarly ideas) rather than a conceptual exploration of a
phenomenon or a contribution to broader theory-building. In this sense, this study shares
common ground with the philosophy of the GELT perspective. However, as this study is
conducted as a dissertation project, which tends to be experimental rather than definitive, I intend
to try out different scholarly concepts. In doing this, it would be more beneficial to acknowledge
each scholarly insight and strength of the theory by treating them independently under the broad
umbrella of “sociolinguistically informed ELT” rather than group them together under one

paradigm of GELT.

Diverse teacher representation in ELT and Multilingual English teachers (MET)

Since Larry Smith’s pioneering discussion on teaching English as an international (EIL)
in the 1970s, scholars from various paradigms who share the common goal of reflecting the
pluralistic reality of English and English users in ELT have continuously advocated the need for
diverse representation of English users in ELT and provided different heuristics in realizing this
agenda. From a GELT perspective, Rose and Galloway (2019) argue that English language
teacher qualification should be based on the expertise each teacher has, such as professional
experiences and degree related to language teaching, not on the personal history of acquiring
English (i.e., whether being a “native” speaker or “non-native” speaker of English) and point out
the threefold benefit of hiring qualified teachers of different L1s, which are (a) they show
multilingual repertoires, (b) they provide an authentic ELF setting for each class, and (¢) hiring

them rectifies unfair hiring practices based on native-speakerism.
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Kirkpatrick (2008; 2011) proposes the concept of a multilingual English teacher (MET)
in defining an ideal English teacher through the perspective of a multilingual model of ELT.
Kirkpatrick (2008) argues that English is increasingly used as a contact language between people
with diverse linguistic backgrounds and that English teaching should be aligned with this
multilingual reality of the world. Based on this idea, the target model presented to students
should also reflect the actual language used in ELF communication. Kirkpatrick (2008) further
discusses that “the successful multilingual user of English provides a relevant and attainable
‘model’ of English...Multilingual English teachers (METs) thus become seen as more relevant
and appropriate than native English (NETs)” (p. 315). Kirkpatrick (2008; 2011) originally
developed the idea of MET based on the local context of English as a contact language in
Southeast and East Asia, especially in relation to the status of English as the official ASEAN
working language and Asian countries’ colonial history of English-speaking countries. Galloway
(2014) expanded the application of MET and employed the concept in exploring the teaching
experience of an English teacher from Eastern European Expanding Circle country teaching
English in Japan. Galloway (2014) further deepens the conceptualization of MET by discussing:

METs are often assumed to be NNESs, and while in this study the focus is on a NNES, a
MET can also be a multilingual NES. The employment of such teachers, multilingual NESs
included, would be more reflective of how the English language is used today and may also
help eradicate the stereotype that it is only spoken by monolingual NESs and the stereotype
that such speakers make the ‘best’ English teachers (pp. 2-3).
To summarize, in a broad definition, MET refers to those English teachers who speak English as
one of their multilingual repertoires; the order and timing of English acquisition in their lives do

not matter. Rather, what matters is their attitudes and understanding of the role of English in the
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multilingual world and their commitment to diversity-oriented ELT.

However, to frame this dissertation study at least tentatively, I narrowly use the term
MET to refer to L2-English-speaking teachers with different L1s. By using the existing term
(i.e., MET), I intend to avoid the unnecessary creation of new terms and redundancy in
the scholarly discussion. Moreover, based on the findings of the previous studies (Balgoa, 2019,
2023; Fermin, 2020; Mahoney, 2020; Stewart, 2020), this study assumes that all Filipino teachers
share the key linguistic traits (L2 English speaker and multilingual), which is problematic as this
dismisses individual teachers’ unique history and sociolinguistic reality of the country (Martin,
2014; Pennycook, 2020).

I want to stress that MET is not the only theoretical lens, but it is closest to framing this
study, compared to other concepts such as Non-native English-speaking teachers (NNEST),
native English-speaking teachers (NEST), or local English teachers (LET), but this is not the
framework that the study is based on. For this reason, I leave some flexibility in how I approach
MET, and I hope that the dissertation study's findings will further contribute to developing the

concept of MET, at least at a local level.

Teacher identity as pedagogy and ecological approach to teacher identity

In addressing the justice-oriented education of linguistic minority students, Cummins
(2001) discussed the important role of identity in education, viewing the classroom as a site of
identity negotiation. Teachers’ expectations of their students and what identities they assign to
them, such as a deficient language learner or a multilingual user with rich life experiences in
other cultures, alter students’ perceptions of themselves and their learning. Building on
Cummins’s (2001) theory of identity negotiation in the classroom, Morgan (2004) argued the

role of teacher identity as pedagogy. While Cummins’s (2001) focus was on identity negotiation
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of students and its influence on language acquisition and/or attrition, Morgan (2004) discussed
how teacher identities serve as teaching resources. That is, how teachers identify themselves and
perform their identities in front of students creates educational meaning. Motha et al. (2012)
further applied Morgan’s (2004) conceptualization of teacher identity as pedagogy to understand
how teachers’ translinguistic identities and their perceptions of them affect their teaching.
Through collaborative autoethnography, Motha et al. (2012) explored multilingual teachers’
perceptions of their translinguistic backgrounds in relation to teaching English to multilingual
students. Whether they saw their identities as unique resources or deviations from the expected
norm influenced how they presented themselves (multilingual English speaker vs. Inner Circle
English speaker) in front of students.

Responding to the Douglas Fir Group’s (2016) conceptualization of 10 fundamental
themes related to learning, Costa and Norton (2017) advocate that “language teaching is identity
work” (p.7). Reviewing the literature on language teacher identity in the past two decades, they
identified three theoretical developments: “(a) the ecological turn, (b) teacher socialization and
investment, and (c) teacher affect” (p.5). The ecological turn refers to the movement within the
field that puts emphasis on the micro-dynamics that language learners experience during their
learning. That includes how they interact with their teachers in the classroom. In the ecological
view, language teachers are not peripheral subjects but active agents that influence their students’
language learning experiences. Teacher socialization and investment research shed light on how
individual teachers self-improve through socialization with their professional community and
develop their professional identity. Studies on teacher affect in language classrooms examine
how teachers cope with emotionally laden moments. The three theoretical camps on teacher

identity research are not independent; rather, they support one another to holistically approach
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teacher identity. They also remind us of the importance of approaching the issue from an emic
perspective. Following this, the analytical focus of this dissertation study is how the participants

themselves make sense of the world or their situated everyday teaching practices.

Review of Relevant Literature/Studies

Assistant language teachers (ALTSs) in Japanese public schools

Assistant language teachers (ALTs) are English language teacher assistants working in
Japanese public elementary secondary schools. They co-teach English classes with JTEs
(Japanese teachers of English), who are local and licensed English teachers. As expected roles
for ALT, the Ministry of Education points out that they can serve as language resources, cultural
ambassador, and communication partners for students (MEXT, 2018). Studies on ALTs have a
relatively long history. In this section, I first briefly review previous studies on ALTs, followed
by the ALT project’s historical background and recent diversification of teacher demographics.
Previous studies on ALT

McConnell’s (2000) ethnographic study is pioneering literature that explored JET ALT
participants’ emic perspectives through interviews and surveys. McConnell (2000) found various
motivations for becoming an ALT and perceptions toward their jobs among the participants,
ranging from youth sojourning experience to career aspirations, which was also identified by a
more recent study (Hiratsuka, 2023b). Although the recruitment of ALT is based on the
assumption that teachers with different linguistic and cultural backgrounds can create synergy to
capitalize on each other’s strength, in reality, frustration of ineffective co-teaching have been
observed both among ALTs and JTEs. Different speaker statuses, being a “native” or
“non-native” speaker of the target language, often result in division of labor, assigning a role of

human tape recorder to ALT and translator to JTE. The previous studies collectively contributed
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to understanding the ALT population and identifying challenges in implementing effective
collaborative teaching (Mahoney, 2004; McConnell, 2000; Tajino & Walker, 1998).

More recently, Hiratsuka (2023a) argued that more holistic and ecological approach to
understand ALT and JTE’s co-teaching practices by stating that “there is an urgent need for a
more holistic exploration into the whole gestalt of team teachers—who they are to themselves
and in relation to their students, colleagues, community members, and critically to their teaching
partners” (p. 2). Responding to this call, JTE’s identity formation in relation to ALT has begun to
be explored as well (Aoyama, 2023; Hiratsuka, 2023b).

The studies reviewed so far explored how ALTs and their co-teaching JTEs
conceptualized be(com)ing an ALT or working with an ALT as a JTE through narrative inquiry.
There are also studies that specifically looked at teacher-teacher (i.e., ALT and JTE) interactions
in the classroom and their pedagogical affordances in the classroom by employing conversation
analysis (Miyazato, 2023; Stewart et al., 2019; Tajino & Tajino, 2000; Yoshida, 2015). An early
study by Tajino and Tajino (2000) analyzed teacher interactions from an educational theory of
community of practice (Wenger, 1998) and argued against the dichotomous understanding of
“native” English-speaking teachers and “non-native” English-speaking teachers as distinct
entities. Instead, they advocated for a reinterpretation of all participants in the classroom,
including students, as learners working together as a team and conceptualized this as team
learning. They introduced an analytical framework for studying team teaching and classroom
dynamics, identifying five team patterns and discussing the anticipated outcomes associated with
each pattern. Stewart et al. (2019) further developed the concept by approaching it from the
perspectives of “reflective pedagogy, learner autonomy, and learner-centered teaching” (p. 1).

While Tajino and Tajino’s (2000) original conceptualization of team learning focused on
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teacher-teacher interaction dynamics, Stewart et al. (2019) expanded the concept by redefining
team learning as a concept to capture the ephemeral and situated nature dynamics in L2
classrooms among all those involved in learning. While the analytical focus of the studies
drawing from team learning was situated interactional dynamics among classroom participants
(Stewart et al., 2019; Tajino & Tajino, 2000; Yoshida, 2015), Miyazato (2023) approached
JTE-ALT interactions by paying close attention to how outer social and structural power
dynamics were reflected in these interactions. Miyazato (2023) discussed that JTEs and ALTs
alternate expert and novice roles depending on the area of expertise, which are (a) target
language (i.e., knowledge of English and associated culture), (b) local culture (Japanese language
and classroom culture), and (c) occupational hierarchy, and how those power imbalances
influenced their teaching styles.
Historical background and recent diversification

Since 1987, the Japanese government has dispatched assistant language teachers (ALTs)
in public schools across Japan, where they co-teach English classes with JTEs and serve as a
cultural resource and communication partners outside class hours (Hashimoto, 2013; MEXT,
2018). The dispatch of ALTs to local schools began with the inception of the Japan Exchange
and Teaching Programme (JET) in 1987 (CLAIR, 2024). In the initial year, JET participants
were recruited exclusively from the US, the UK, Australia, and New Zealand. Since then, the
countries of JET participants’ origins have gradually been diversified, and 5861 participants
from 51 countries joined the JET program in 2024, which also resulted in the diversification of
the overall ALT population (CLAIR, 2024).

Moreover, the recruitment avenues for ALTs also expanded over the years. Currently,

75% of the ALTs are hired through channels other than JET, such as direct hire by the local board
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of education, temporary staff, or contracts. The diversification of employment patterns seems to
have increased the number of multilingual ALTs (Kobayashi, 2023). Filipino ALTs make up the
majority of multilingual ALTs, and many of them are hired through channels other than JET.
Although no official data is available about non-JET ALTSs’ origins or language backgrounds, a
large-scale survey study conducted among in-service ALTs identified that 20% of the
respondents claimed a language other than English as their first language (Sophia University,
2016). For these reasons, it is reasonable to assume that there are potentially a significant number

of multilingual ALTs in Japanese public schools.

Multilingual ALTs in Japanese public schools

Studies specifically exploring the experiences of ALTs with multilingual backgrounds
are relatively new. They began to be conducted in the late 2010s, and many of the research
findings are shared in local publication channels such as university bulletins (see Balgoa, 2019b,
2023; Fermin, 2020; Haye-Matsui, 2018; Mahoney, 2020; Stewart, 2020; Sugimoto &
Yamamoto, 2019). Balgoa’s (2019) study is one of the pioneering studies that looked at Filipino
ALTs’ experiences in Japanese public schools. Balgoa (2019) explored their experiences by
focusing on their life trajectory, the challenges of teaching English as NNESTs, and their views
toward English education in Japan. The participants expressed unfair treatment by local teachers
and L1-English speaker colleagues based on native-speakerism, and they also expressed the
implication of the act of teaching in a broader society. They regarded teaching English as a
respected job that brings upward social mobility in Japan, where expertise in English is
recognized as a symbolic capital associated with a high social status (Balgoa, 2019;

2023). Although the research participants were not limited to ALTs in public schools, Stewart

(2020) also analyzed the narratives of Filipino teachers in Japan and approached the
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phenomenon in relation to how power operating in the society, such as gender inequality and
neoliberal economy, affected their lives in Japan. Fermin’s (2020) study is unique in a way that

it specifically looked at Filipino ALTs who were or had been hired as JET participants. The study
revealed that the local JET selection committee set special selection criteria, such as English
teaching licensure and language teaching experience, that only applied to Filipino participants.
Fermin (2020) brought to light different treatments within JET participants according to the
participants’ nationality. Other scholars have approached the phenomenon from the lens of
neoliberalism and native-speakerism and how macro-educational policy intersected reflected the
inequality, such as the precarious job conditions Filipino ALTs tend to face (Sugimoto &
Yamamoto, 2019) and the polarization of treatment between well-paid JET ALTs vs. low-paid

non-JET ALTs (Kobayashi, 2023).

The studies collectively approach the diversification of ALT backgrounds, and their
analytical lens varies across NNEST studies (Balgoa, 2019), language and gender (Balgoa, 2023;
Stewart, 2020), neoliberalism and education policy (Kobayashim 2023; Sugimoto, 2019) and
intersectionality of race, gender, and speaker status (Haye-Matsui, 2018). While these studies
have contributed to a deeper understanding of the phenomenon, their focus remains on
sociolinguistic discussion, and pedagogical implications of teacher background diversifications

have yet to be discussed.

Research Design

Design of the Study

The study employs a case study approach because it is well suited for the study's

interpretive nature and intent. Merriam (1998) defines a case study as a particularistic,
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descriptive, and heuristic inquiry into the phenomenon explored. Case study suits with the
overall intent and heuristic goal (i.e., drawing pedagogical implications) of this study; that is to
describe a particular phenomenon (i.e., experiences of Filipino ALTs in a rural Japanese town)
for the purpose of deepening our understanding of the phenomenon through the lens of the
pluricentric nature of English and drawing pedagogical implications.

Case studies can be categorized in a number of ways depending on the procedure of the
study and the researcher’s orientation in conducting the study (Yazan, 2015). As Merriam (1998)
discusses that “the single most defining characteristic of case study research lies in delimiting the
object of the study, the case” (p. 27); it is crucial to set the case that will be of a study’s inquiry.
In the study, individual Filipino ALTs are the cases that will be explored, and their findings will
be collectively discussed and synthesized as a multicase study, which “as a whole will have its
plan and organization” (Stake, 2006, p. 1). Furthermore, the perspectives of multiple actors (i.e.,
co-teaching JTEs, BOE administrators, and JTEs) that shape the experiences of Filipino ALTs
will be incorporated into the analysis. I believe a case study approach is most suitable because of
the particularistic nature of this teacher group and the subject of inquiry, which is teacher
identity. Although there has not been consensus on the definition of identity in language
research, scholars who approach identity research from a post-structural perspective agree that
identity is dynamic, complex, layered, and performed in a locally situated context (Block,
2009). Exploring teacher identity, therefore, requires close attention to the particularity and
locality of an individual’s experiences. Setting each individual Filipino teacher as one case
allows the study to focus on how they make sense of their experiences from an emic view and
explore factors that influence their experiences. This will help the study to get a richer insight

into this under-explored population.
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Research Site

The school district that the Minato Town Board of Education (BOE) supervises was
chosen as a research site through purposeful sampling. Minato Town was chosen as the research
site because of its unique locally initiated ALT project. After a few years of trial, Minato BOE
incepted its own project to recruit licensed Filipino English teachers to improve students’
communicative skills in English in 2021, which is an unprecedented and innovative local
educational reform. In 2024, Minato BOE directly hired 14 Filipino English teachers, all of
whom have obtained certification as an English teacher in the Philippines. In addition, six ALTs,
whose countries of origin are diverse, are also dispatched to Minato BOE through the JET
program. As far as [ am aware, Minato Town BOE is the only BOE that exclusively recruits
licensed English teachers from the Philippines. As the research issue informed the study’s
research question is the diversification of ALT’s linguistic and cultural background and its
pedagogical implications, the research site met the selection criterion. Moreover, considering the
multifaceted and locally situated, ecological nature of teacher identity (De Costa & Norton,
2017), being able to recruit multiple involved parties (i.e., co-teaching partner JTEs, BOE
administrators, JET ALTs) through the BOE is an added advantage to deepen the understanding
of the focal participants (i.e., Filipino ALTs).

I approached the BOE this summer and gained informal permission from the
administrator to conduct the study. Table 1 summarizes the relationships among research
questions, participant groups, and data collected.

Table 1. Overview of Chapters 4 and 5: Research Question(s), Participants, and Data

Chapter Research Participants Data collected
Question(s)
4 RQ1 Filipino ALTs Interviews, questionnaires, PD

meeting observation, class
observation, school website
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5.1 RQ2.1 Board of Education (BOE) Interviews with BOE
administrators administrators,
Policy documents, PD meeting
observation,
School websites, news media
5.2 RQ2.2 Japanese teachers of English  Interviews, class observation
5.3 RQ2.3 JET ALTs Interviews, questionnaire, PD
meeting observation, class
observation

Participants

Through purposeful sampling, four participant groups will be invited for the study: (a)
Filipino ALTs, (b) co-teaching partner JTEs, (c) BOE administrators, and (d) JET ALTs. They

will be contacted through Minato Town BOE.

Role of the Researcher

The researcher is an outsider to the researched community and does not have any prior
relationship with the research participants. The researcher will collect data without taking any
role in the community. However, as compensation for research cooperation, the researcher
offered to volunteer at any local activities during the data collection, and there might be a chance
of engaging in the research community as a volunteer. Moreover, as the researcher physically
meet the participants multiple times through the data generation process, it is likely that the
researcher and participants will develop familiarity. In this sense, the researcher is not a

‘complete observer’ but a ‘participant as observer’ in the researched community (Gold, 1958).

Data Collection Techniques

Interviews, observations, and documents are common data sources that are used in
educational qualitative research (Merriam, 1998). In the study, these forms of data will also be
used to gain rich insights into the cases. Table 2 summarizes the forms of data planned to be

collected. For “data planned to be collected,” the bolded words indicate that informal permission
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to collect the data was gained. All interviews will be audio-recorded upon the permission of the
interviewees. For observations, the researcher will manually take field notes, but recording with
any electric devices will not be conducted.

Table 2. summary of three forms of data for each RQ

Research data form data planned to be collected
questions
RQI interview(s) (a) semi-structured interviews with Filipino ALTs

(Filipino ALTs) observation(s) (e) ALT PD meeting, (f) classroom
document(s) (g) ALT background survey, (h) school websites/blogs

RQ2-1 interview(s)  (b)  semi-structured interviews with BOE
administrators
(BOE observation(s) (e) ALT PD meeting
administrators)
document(s) (i) BOE meeting minutes
RQ2-2 interview(s) (c) semi-structured interviews with JTEs
(JTEs) observation(s) (f) classroom (co-teaching classes with Filipino ALTs
and/or JET ALTs)
document(s)  (h) school websites/blogs
RQ2-3 interview(s) (d) semi-structured interviews with JET ALTs
(JET ALTs) observation(s) (e) ALT PD meeting, (f) class

document(s) (g) ALT background survey, (h) school websites/blogs

Interviews

(a) semi-structured interviews with Filipino ALTs (5-8 participants). Serial
semi-structured interviews with 5-8 Filipino ALTs will be conducted as the main data source to
inform the question. The interview will be conducted individually a few times per participant.
Although the purpose of the study is to analyze not the development of Filipino teachers’ identity
but their perceptions towards their own teaching practices and professional careers at the time of
the study, serial interviews will be conducted to gain richer insights into the phenomenon of
inquiry (Pessoa et al., 2019; Read, 2018). The length of each interview will be 30 to 60 minutes.
By employing a reflexive interview method, the study aims to explore not merely descriptive

accounts of experiences but also how the participants understand “the meanings of the reality
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surrounding them and the events of their own lives” (Pessoa et al., 2019, p. 2). In the first
session, interviews will be prompted by an interview guide prepared by the researcher (see
Appendix A). After the first interview, a preliminary analysis will be conducted. Based on the
analysis, the researcher will create an interview guide for the following sessions to explore key
themes or events in detail.

(b) semi-structured interviews with BOE administrators (1-2 participants). A
single-session interview will be conducted with a Minato Town BOE administrator. The
interview will last an hour to two hours. Through the interview, the researcher tries to deepen the
knowledge of the historical background of the local policy decision (see Appendix B for the
interview guide).

(c) semi-structured interviews with JTEs (3-5 participants). Serial semi-structured
interviews with Japanese teachers of English who team-teach English classes with Filipino ALTs
and/or JET ALTs will be conducted. The interview will be conducted individually per
participant. After questions about teaching history are asked, questions exploring the
participants’ experiences and beliefs about co-teaching with ALTs will be asked (see Appendix C
for the interview guide). Each interview will last 20-30 minutes. Based on the preliminary
analysis of the first session, an interview guide for the following sessions will be developed.

(d) semi-structured interviews with JET ALTs (2-4 participants). Employing a
reflexive interview method, serial semi-structured interviews with two to four JET ALTs will be
conducted (see Appendix D for the interview guide for the first session). The interview will be
conducted individually a few times per participant. Each interview will last 30 to 60 minutes.
Observations

According to Cowie (2009), observation notes were developed to systematically
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document activities of key participants (i.e., ALT and BOE for PD meetings and ALT, JTE, and
students for classroom observation) (See Appendix E & F). The notes use a three-column system
to document activities chronologically. In addition to these notes, a rough sketch of physical
positioning of actors and major artifacts (e.g., chairs, boards) will be made.

(e) monthly ALT PD meetings. Two observations on the monthly ALT professional
development meeting will be conducted (see Appendix E for the observation note). Once a
month, all ALTs in Minato Town BOE attend a professional development meeting at the town
hall. BOE administrators moderate the meeting. The meeting lasts for an hour.

(f) classroom observations. Classroom observations of English classes co-taught by
ALT(s) and a JET will be conducted once permission is granted (see Appendix F for the
observation note).

Documents

(g) ALT background survey. A background survey will be conducted to demographics
of the ALTs teaching in Minato Town (see Appendix G). The survey will be conducted during a
PD meeting. The survey will take 10-15 minutes to complete.

(h) school websites/blogs. The school websites/blogs of 11 elementary schools and six
middle schools that belong to Minato Town school district will be analyzed. The entries during
the school year 2024/25 that specifically address the school’s English education will be included
in the analysis.

(i) BOE meeting minute. The quarterly BOE meeting minute uploaded online and
other publicly available documents concerning English education in Minato Town will be

analyzed.
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Length of data collection

The interview and observation data will be collected during a 9-week stay from January
6 to March 7, 2025, which is the third and last school term in Japanese academic calendar. By
this time, teachers have at least 9 months of classroom experience in a Japanese public school.
Therefore, they are assumed to have enough experience in teaching and understanding the local
culture to share and elaborate on their perspectives in interviews.
Tentative schedule
week 1-3: First round of interviews and preliminary analysis (a b ¢ d), conduct class observation
(), ALT background survey (g)
week 4-6: second round of interviews and preliminary analysis (a ¢ d), attend February PD
meeting (e), conduct class observation (f)
week 7-9: third round of interviews (a ¢ d), attend February PD meeting (e), conduct class
observation (f)
Analysis and Interpretation Strategies

Thematic analysis will be conducted to analyze all three data forms (i.e., interviews,
observations, and documents). The data collection and analysis will be simultaneously
conducted. As Merriam (1998) suggests, the simultaneous process facilitates deeper data analysis

and allows researchers to focus more on the key findings during the following data collection.

Limitations of the method

The research issue that the study aims to address is to draw pedagogical implications of
the expansion of ALT demographics to traditionally considered non-English speaking countries.
However, the major limitation of this proposed research design lies in the limited kinds of data

generated and the length of data collection. The lack of extensive classroom data and the
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exclusion of student perspectives are problematic as they are the major stakeholders in education.
These limitations are due to accessibility to the research sites and participants. In addition,
prolonged engagement with the research site is critical in qualitative research. As this study aims
to explore teacher identity, it requires rapport building with participants in interviewing as it
deals with one’s professional identity, which is a personal and often sensitive topic. The data

collection period is shorter than in previous studies.

Significance of the Study/Implications of Results

As far as [ am aware, this is among the first studies that look at the diversification of the
ALT population in the Japanese public school context through the perspective of pedagogical
discussions of the global spread of English. As I explained at the beginning of the proposal,
although the need for a diverse representation of English and English users in the classroom is a
topic conceptually well discussed, there is a lack of empirical studies on how it is actualized.
This study will advance the scholarly discussion on diversity-oriented ELT by providing
empirical findings.

Moreover, the insights would have broader pedagogical implications for foreign
language teacher exchange programs in other parts of the world, not limited to the Japanese ELT
context. As the deployment of English-speaking teachers in East Asian EFL countries, such as
EPIK in Korea and TFETP in Taiwan, began using Japan’s JET program as a model case
(Kobayashi, 2023), this dissertation study’s pedagogical implication of diversification of ALT
population will be applied in other regions as well.

Moreover, I believe the contribution will not be limited to the advancement of scholarly
discussion or classroom implications. The research participants mainly belong to a traditionally

underrepresented group in research in Western academia: transnational EFL teachers received
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educational training in the Global South. Shedding light on their agency as teaching

professionals, this study has the potential to make them represent agentive ELT professionals.

Your Research Program/Future Goals

The major reason for pursuing a PhD in a TESOL-related field is to develop my
research-informed/research-informing teacher-trainer skills. Among them, my ambition is to
realize sociolinguistically informed ELT in Japan as I believe that true failure in teaching English
is not students’ poor academic performance like low test scores but having students grow a
divisive mindset among people based on the race and/or speaker-status. Unfortunately, by
default, the ELT in Japan is conditioned to imprint this eschewed ideology. As a step toward
bringing change to this situation, I chose the topic of diversification of teacher backgrounds. In
addition, this dissertation topic takes a bottom-up approach as it began with some observations I
made when I was a school teacher. I hope this dissertation study will contribute to moving
English education in a diversity-oriented direction as well as strengthening the

research-practitioner nexus.

Chapter Outline

Chapter 1: Introduction
Chapter 1 presents an overview of the study, including a discussion of the rationale, the study's
conceptualization, and the research question's presentation.
Chapter 2: Literature review
Chapter 2 reviews literature that conceptually informs the study and the relevant literature and
studies. This chapter consists of two major sections and several subsections. The following is a
tentative structure.
2.1 Literature conceptually informs the study
2.1.1 Pedagogical implications of the global spread of English
2.1.2 Language teacher identity as pedagogy
2.2 Relevant literature and studies
2.2.1 Transnational Multilingual English Teachers in EFL contexts
2.2.2 ALTs in Japanese public schools
Chapter 3: Research design and methodology
Chapter 3 locates the study methodologically. I will explain the data generation and analysis
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procedure.
Chapter 4: Filipino ALTs’ experiences in Minato Town
Chapter 4 presents and analyzes the findings concerning Filipino ALTs.
Chapters 4 and 5 present the study’s findings. While Chapter 4 focuses on the findings from
Filipino ALTs, the aim of Chapter 5 is to describe and analyze the surrounding factors that shape
Filipino ALTs’ classroom experiences.
Chapter 5: Actors contribute to construct situated experiences of Filipino ALTs in Minato
Town
Chapter 5 presents and analyzes the findings that respond to RQ 2-4. This chapter consists of
four major sections:
5.1 JTEs’ (Japanese teachers of English) team-teaching experiences
5.2 Minato Town English education policy for hiring licensed Filipino teachers
5.3 JET ALTs’ experiences in Minato Town
5.4 Summary of the key findings concerning environmental factors that shape Filipino
ALT’s teaching experiences
Chapter 6: Discussion
Chapter 6 synthesizes the findings presented in Chapters 4 and 5, focusing on how Filipino
ALTs’ situated classroom experiences are constructed by paying close attention to Filipino ALTs’
narratives and the surrounding factors that shape Filipino ALTs’ classroom experiences.
Chapter 7: Conclusions and implications for English education in Japan
Chapter 7 summarizes the study's key findings and discusses the pedagogical implications.

Timeline
December 2024 IRB application
January 2025 to March 2025 main data generation phase
April 2025 to June 2025 Data analysis
May 2025 to July 2025 write up dissertation chapters /supplementary data generation
phase (if necessary)
August 2025 to November 2025 write up dissertation chapters
December 2025 submit a full first draft
March 2026 dissertation defense
April 2026 dissertation submission
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Appendix A Filipino ALT interview guide

Background questions
1. Could you tell me why you got interested in teaching English in Japan?
2. How would you describe your job to yourself in the past?

General experience in teaching English to Japanese students

3. How do you think Japanese students are similar or different compared to the students in the
Philippines?

4. What do you enjoy teaching English to Japanese students?

5. What do you think is most challenging about teaching English to Japanese students?

Co-teaching experience

6. How would you describe the differences between solo teaching and team teaching?

7. Do you experience any challenges particularly related to team teaching with your
co-teachers?

Being multilingual

8. Do you introduce your culture to students in class? What aspects of your culture do you talk
about?

9. Do you introduce your language in class?

10. Some people say that Japanese English education particularly favors American English
variety. What is your opinion about this?

Cross-national comparison

11. What improvements should Japanese English education improve based on your classroom
experience?

12. What should Japanese English education learn from Filipino English education?

13. What should Filipino English education learn from Japanese English education?
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Appendix B BOE administrator interview guide

background of the Filipino ALT project and BOE’s perceptions of Filipino ALTs

1. 7A4UE > NALTOM A £ DA E -T2 Bz TEE WY,

2. 74V NALTOM B S HITHUR O ZF G- TE DLl R L THDHOTLLES
73

3. 7AUEV ANALTOM B R DM £ TERFIZHET A, FROMGICEL T, Endoic
BEZTT

BOE’s support for successful team teaching
4. FHRTOALTO HRNBEEDT A — LT 4—F L 7 & ZRTHITHID, FrRE T
TWLZEREHIUTBENELTIZEW,

BOE’s perceptions of ALTs in Minato town and future

5. 74U ANALTEIET ALTOMW G IZHIFF 7522528 x TLTEEW, 74U AALTEIET
ALTZENE UK T 522 2 TTEE W,

6. HIBIROALTHEZEICEAL COA%ORELEZBENELTZEN,

[English version]

background of the Filipino ALT project and BOE’s perceptions of Filipino ALTs

1. Could you explain the process of the implementation of the Filipino ALT project?

2.  What do you think of the Filipino ALTs’ role in relation to the local English education plan?

3. It’s been a few years since the Filipino ALT project. What are your thoughts on the success
or challenges of the project?

BOE’s support for successful team teaching
4. Would you share any special considerations BOE has in supporting ALTs and JTEs to
collaboratively co-teach at schools?

BOE’s perceptions of ALTs in Minato town and future

5. What would BOE expect of ALTs in Minato town? Do you have any particular expectations
for Filipino ALTs? Do you have any particular expectations for JET ALTs?

6. What is Minato BOE’s future vision regarding the ALT project?
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Appendix C JTE interview guide

Co-teaching experience

1. MBEMETA—LTA—F oI T ODICEERERIIMMEZEBNETH,
2. TA—LT4—FUTIZEWNT, ALTIZROBEZENIRITI H,

3. ALTETA—LTA—F T TRELI-EIME., KBFIZEZHZ TS,

Perception of ALTs’ linguistic background

4. BEALTOSHFIENEATHNET . COEIEIZDNT, ESHEEZATI D,

5. BEED/N\VIITSOURABHAALTIFE/N VA IILDEEREFERE LT, EL
DHLHEBNETH,

6. XEEBIZEITAALTIZHIF T AREID—DICBEFDO XL EEDBNLHYET . O
NEERTAOITRETRHEDLSLFEHEHEIL>TLET D,

[English version]

Co-teaching experience

1. What do you think are important factors to co-teach a class effectively?

2.  What roles do you expect ALTs mostly in co-teaching?

3.  What challenges and successes/challenges have you encountered when you co-teach a class
with an ALT?

Perception of ALTs’ linguistic background

4. Recently, the ALT population has been diversifying. What is your opinion on this change?

5. Do you think ALTs with multilingual backgrounds approach English teaching differently
than monolingual native English-speaking teachers?

6. One of the expected roles of ALT outlined by the Ministry of Education is introducing their
culture and language. What activities do you implement in class to achieve this goal?
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Appendix D JET ALT interview guide

Background questions
1. Could you tell me why you got interested in teaching English in Japan?
2. How would you describe your job to yourself in the past?

General experience in teaching English to Japanese students
3. What do you enjoy teaching English to Japanese students?
4. What do you think is most challenging about teaching English to Japanese students?

Co-teaching experience

5. How would you describe the differences between solo teaching and team teaching?

6. Do you experience any challenges particularly related to team teaching with your
co-teachers?

Being cultural ambassador

7. Do you introduce your culture to students in class? What aspects of your culture do you talk
about?

8. Some people say that Japanese English education particularly favors American English
variety. What is your opinion about this?

Cross-national comparison
9. What improvements would you suggest for Japanese English education based on your
classroom experience?
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Appendix E ALT PD meeting observation notes

Date: Time: Space:
Actors:

Objects (physical things present):

Time Actions (events/activities/acts), goals, feelings Analytical memos & comments

ALTs BOE
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Appendix F classroom observation notes

Date: Time: Space:
Actors:

Objects (physical things present):

Time Actions (events/activities/acts), goals, feelings Analytical memos &
comments

ALTs JTE
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Appendix G ALT background survey

Adapted and modified from Sugimoto & Yamamoto (2019)
The type of school you are teaching at.

How many hours do you teach a week?

Gender

Age

Degree(s) received

Do you have any language teaching-related degree or certificate? If yes, please specify.
Total years of teaching in general

Total years of teaching in Japan

9. Language(s) you speak

10. Your self-assessed Japanese language proficiency

11. What made you teach English in Japan?

12. What did you know about Japan before coming to Japan?
13. Please feel free to leave any comments if any.

PO NN R
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Appendix H JTE background survey

Adapted and modified from Hiratsuka and Castellano (2023)

1
2
3.
4.
5
6
7

FHAE Type of school

P51 Gender

THElT Age

K REFFETOL Degree received

HERBRTIL Total years of teaching

ALTEDT 4 — LT 4 —F 7 DREERFEL Total years of team teaching with ALTs
ZDIFN, AANREHVELT- LRV IBEELIZEN, Please feel free to leave comments
if any.



